In this paper, we, a university special education professor and an executive director of a parent-toparent non-profit organization, describe our collaborative partnership built on a common understanding that parents of children with disabilities are educational leaders. We address how we work collaboratively to locate and establish families as coeducators in an undergraduate special education course on families for pre-service special education teachers by using a Family as Faculty (FAF) approach.
educators in an undergraduate special education course on families for pre-service special education teachers by using a Family as Faculty (FAF) approach.
We use narrative inquiry as a methodology to detail shared moments and individual thinking about entering into this partnership. Through our narratives, we detail the ways in which we have worked together to construct a solid foundation for the first and subsequent FAF projects rooted in communityengaged participatory research. We highlight the ways in which our partnership began through establishing trust, respect, and clear, common goals. These mutually created goals are tied to specific outcomes that include: a) parent leadership in higher education settings, b) greater pre-and in-service special education teacher awareness of family rights and advocacy, and c) on-going structured commitments by an executive director of a parent-to-parent non-profit organization. In relating our story, we hope to provide context for ways to establish and maintain a sustainable community partnership that is mutually beneficial for all stakeholders. We present this information as a narrative of our lived experiences, giving special weight to understandings about partnership that emerge from these tellings. We begin with who we are and our first correspondence and end with where we are now as we enter our third year of continued commitment to the families of children with disabilities whom we serve. We use narrative inquiry within this paper to tell our stories, but on a larger scale, embedded within the Family as Faculty project, the methodology used to enter into and sustain our partnership is rooted in community-engaged participatory research (described in a later section).
Narrative inquiry as a storytelling tool is helpful in describing our experiences using a combination of first-and third-person voice. We use first-person singular to reflect upon our own stories, first-person plural to demonstrate our shared experiences, and third-person singular to distinguish our unique roles in this partnership. Though we structure our narrative through a linear progression of events, we also interweave critical self-reflections residing outside or on the periphery of actual events. These insights illuminate underlying metanarratives or self-reflection focused on power and privilege and the ways we grapple with our distinctive positionalities or identities in relation to one another and to the community members and families with whom we interact. For clarity, some of the terms used in this paper are unpacked in Figure 1 . 
Concepts and Terminology Defined

Equity
Within the context of partnership, equity is achieved when all stakeholders feel represented as full participants in the project, when power is fairly and evenly distributed, and when mutually created goals and intended outcomes are honored, acted upon, and/or realized.
Mutual respect
Within the context of partnership, mutual respect is viewing and treating the partner as an equal decision-maker and stakeholder. It is also the feeling of authentic trust that is engendered through gestures, words, and actions centered in a 2-way appreciation of one another's strengths and assets each person is bringing to the project.
Positionality
Within the context of partnership, positionality is one's identity as understood within social and political constructs. It takes into consideration identity markers such as race, class, gender, sexuality, and ability that position an individual's status differently depending upon the specific circumstances. For example, a community member with a dis/ability may have power and authority at a university-community meeting centered on equity issues and simultaneously may be marginalized by lack of access to the building at which the meeting is occurring.
Power Power refers to the amount of status, authority, or decision-making ability one has within the specific circumstances of the partnership. Our stories narrate our experience of and involvement in Family as Faculty (FAF) approaches.
Family as Faculty is a term to describe an approach to teaching or research in which family members take on leadership roles, teach others through their insider perspectives, and broaden understandings of those who are working with or for their children (Heller & McKlindon, 1996; Johnson, Yoder, & RichardsonNassif, 2006) . These approaches originate from familycentered healthcare models and have been adapted in special education teacher education programs to influence and impact pre-service special education teachers' dispositional understandings of working and collaborating with parents/families of children with dis/abilities 1 (Forlin & Hopewell, 2006; Macy & Squires, 2009; Patterson, Webb, & Krudwig, 2009; Williams, 2012 
NARRATIVE INQUIRY
To describe our partnership within the context of FAF we use narrative inquiry. Narrative inquiry is based on the premise that "stories are lived, and told, not separated from each person's living and telling in time, place, and relationships" (Clandinin, Cave, & Berendonk, 2017, p. 91) . It is a relatively new qualitative methodology that centers individuals' stories as a way of making meaning of larger phenomena (Clandinin & Huber, 2010) . Through storytelling, tensions can arise that shed light on specific challenges that are told,
1 Disabilities with a slash (/) refers to the social construction of identity, rather than fixed, immutable traits. How meaning is attached to ability is, oftentimes, more disabling than the dis/ability itself due to the ways dominant mainstream society has normalized the conditions for ability and able-bodiedness (Davis, 1995; Davis 2013) . In this paper, disability is talked through, reflected upon, and examined (Clandinin & Rosiek, 2007) . This method is particularly useful in analyzing the complexities of partnership in forming and building a collaborative relationship that is both unique to our personal, lived experience as well as informative for others outside of this inquiry who are engaged similarly.
We structure our narratives through a backand-forth descriptive (re)telling of events that occurred between 2016 -2018. To capture these events in written form, we pulled from a number of primary and secondary sources that included: a) notes from meetings we both attended, b) notes from informal conversations, c) materials from a conference presentation we were both involved in, and d) reflective writings about our partnership. Additionally, for this paper, we shared our writing in a Google document and were able to provide one another written with a slash in specific references to children or students with dis/abilities. • What is the purpose of the research?
• Who does the research benefit? Is it mutual?
Reciprocal?
• would pursue the author requesting our support with some follow-up questions designed to get at their approach to working with families with special needs and even more basically whether they cared enough to answer my questions. I learned that almost always, the mass email was not intended to elicit substantial follow-up conversations. It is in this context that I learned of training requests from a professor of special education whose approach to working with our staff and her students particularly valued something that we too value--the importance of a parent's perspective in their child's special education. It was through staff involvement in a "training" capacity to Cristina's students that led to a request for more formal, more integrated support of Cristina's research emphasis, the FAF study. Cristina's approach and methods were a welcome contrast to the much more common transactional approach.
ESTABLISHING MUTUAL TRUST AND RESPECT
In the following narratives, we discuss the first time we met. Our stories highlight the importance of entering into partnership with trust, respect, and clear, 6. Be open and gracious when meeting and interacting with your partner. Allow one another to speak without interruptions and without set expectations. The process should flow with space for negotiation.
7. Allow expansion of your ideas. In line with number 6, a partnership should be given room to grow rather than feel forced, closed, or fixed.
8. Discuss alignment of one another's purpose or mission. Here, transparency is key. Be upfront about number 2 with your (potential) partner and actively listen to their responses.
9. Find common ground and discuss mutual goals. Co-generated projects should yield mutuality -in other words -all parties involved should feel that they are benefiting from the experience.
10. Make a commitment, set timelines, and discuss responsibilities. These elements should be formalized and operationalized in writing for clarity, documentation, and accountability. Honoring responsibilities engenders trust and establishes mutual respect.
Joel
Initial Trust was extended both ways during this process, and while I was most aware of and concerned about Cristina's intentions and process with her study, it was also apparent that she was investing valuable time and energy. As Cristina's commitment to these principles became increasingly evident, my desire to see her work thrive grew. While she was not a parent to children with dis/abilities, she was clearly in this for the long haul, and we wanted Cristina centrally involved in our organization's work beyond the FAF project. Cristina provided letters of support for the interpreter program mentioned above and concurrently Cristina joined IN*SOURCE's board of directors. draft proposal with them. In it, were initial goals and intended outcomes she had created based on existing FAF educational literature. She wrote these for a small, internal grant she was applying for and was eventually awarded. She had initially contacted IN*SOURCE during the application process because she was interested in partnering with a parent-to-parent community organization to implement the FAF study.
CREATING MUTUAL GOALS
The goals she wrote were centered on data collection procedures used to measure changes in both pre-
For us, the commitment to partnership revolves around an authentic dedication to facilitating opportunities through which parent and family members can step into their leadership as experts of their children. This process of seeing oneself as a leader and expert may not occur overnight; it may not even occur in one semester.
service teachers and parent co-educators over a 16-week period (See Figure 4) . To demonstrate a change in preservice teachers' dispositions using a pre-and post-beliefs' survey and journal reflections. b) To position family members of children with disabilities as leaders and co-educators in a special education course on families.
For parent co-educators to plan, organize, and teach specific classes in the course on families with the hope that they would experience a greater sense of selfefficacy and empowerment.
Joel's Initial Goals
Intended Outcomes a) To assist parents in understanding their educational rights.
For parent co-educators to learn more about their rights under the special education law by teaching future special education teachers. b) To give parents information about the special education process.
In line with (a), for parent coeducators to be able to articulate how processes described in state special education law pertain to their specific experiences. c) To help parents and schools work together and develop positive relationships.
Through FAF, parents, in speaking with future special educators, will practice effective communication and interpersonal skills centered on parent/family-teacher collaboration. d) To assist parents in becoming better advocates for their children.
Through FAF, parents will use their voice to tell their stories and feel more confident in their agency.
Mutual Goals Created
Intended Outcomes a) To structure opportunities for parents/family members to step into leadership roles in higher education settings.
Through FAF, parents/family members will plan, organize, and teach classes on specific topics in a university special education course. b) To organize specific activities through FAF for future special education teachers to develop an awareness of family rights and advocacy.
Classes led by parent coeducators will focus on topics of family rights and advocacy as presented through lived experience, case studies, and activities grounded in special education law. c) For Cristina and Joel to maintain on-going structured commitments to support each other's projects and organizations.
Cristina demonstrates support by becoming a board member of IN*SOURCE. Joel commits to writing continuous letters of support. Both work together on grants, conference presentations, and manuscripts. Cristina found these goals to be very important from an educator perspective. Over several conversations with Joel, she described how these goals could also be written for pre-service teachers and other educators. we give 6 hours of volunteer time to our partner we should not expect them to return an exact equivalent as measured in the same form. From the outside, this input/output mechanism of measuring effort may appear "equal" but, in practice, it can feel forced and disingenuous.
We conceptualize this "mechanism" as a fulcrum as shown in Figure 6 , whereby a balanced partnership can only be maintained if the effort exerted is equivalent to the load or responsibility carried.
Reciprocity in a community partnership should be a dynamic process in which negotiation between stakeholders is conducted respectfully, whereby Another tension is constructing genuine ways to assess students. Because of university norms, I need to evaluate students' performance and learning through grades. In community-engaged work, "grading" students on the process of building important student-family partnerships seems contrary to the purpose of my work. I want relationships to develop authentically. When students "do community-
engaged work" to demonstrate course expectations to "get the good grade" then the energy they bring to their "engagement" is rooted in obligation rather than in genuine acts of caring, consideration, empathy, respect, and trust. Conversely, when students are open to learning about and from community partners as a means to expand their own understandings and to fully embrace the collaboration process through dialogic interactions, then, I believe, authentic beginnings for engagement are possible.
As an instructor who intentionally situates FAF approaches as pedagogical tools for learning, I need to be extremely aware of uneven power dynamics (Cummins, 2009) . Embedded within these dynamics between students and community stakeholders is the potentiality for "service" to be done for communities perceived in be in need of help or "damaged" in some way (Koster, Baccar, & Lemelin, 2012; Tuck, 2009 (Mitchell, 2008 (Mitchell, , 2014 . If equity and social justice are not considered in community-engaged work originating in or from the university then "the work" can potentially harm the community stakeholders for whom it was designed.
Even with pure intention to expose my students to community-engaged work co-constructed with stakeholders, I know these experiences designed for university-level courses may not be enough to 
CONCLUSIONS: WHAT'S NEXT?
At the heart of our work is the understanding that families of children with dis/abilities are strong advocates for their children who deserve respect and integrity from educational professionals in decisions impacting their child. We interpret Section 300.300(a)(2)(iii) of the Individuals with Disabilities Education and Improvement Act (IDEIA) to mean that parents are equal stakeholders and should be given every opportunity to voice their concerns, contribute to their child's specific school-related goals and objectives, be actively and seriously listened to for their unique insights, and have equitable access to power structures that inform their child's academic and educational trajectory. Students and parents work together to build the tallest, free-standing structure with the materials provided.
Students and parents are working together on mini-action plans centered on family-driven goals.
